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Progressing Te Whāriki from rhetoric to reality for children with disabilities and their families 115
Bernadette Macartney, Kerry Purdue and Jude MacArthur 
Introduction 116
Perspectives of disabled people and their families/whānau 116
Inclusive education as a framework for thinking about curriculum, teaching and  

learning in early childhood 118
Barriers to inclusion: Tensions and dilemmas 122
Tools for progressing change: Putting inclusive values and concepts into practice 126
The role of teacher education programmes in preparing teachers for inclusion 132
Conclusion 133

Chapter 7  
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