
vii

Contents
Foreword  x
Preface xiii
Acknowledgements xvi

PART 1: KEY CONCEPTS OF GIFTEDNESS IN THE EARLY YEARS
Chapter 1: Introduction and definitions of giftedness in the early years  1

Caterina Murphy and Deborah Walker

Chapter 2: Identifying characteristics of giftedness in the early years  14
Caterina Murphy and Sue Breen 

Chapter 3: Through the lens of play: Complexities of giftedness 38
Caterina Murphy

PART 2: PURPOSEFUL AND AUTHENTIC ASSESSMENT PRACTICES 
Chapter 4: Assessment for learning with young gifted children  57

Jo Dean and Valerie Margrain 

Chapter 5: Looking at learning: Narratives of young gifted children  75
Jo Dean, Carola Sampson, Annette Preston and Emma Wallace 

PART 3: SUPPORTING QUALITY PRACTICE
Chapter 6: The myth busters: Fearless, inclusive teaching for young  

gifted children 105 
Melanie Wong and Valerie Margrain

Chapter 7: Social and emotional issues for young gifted children  128
Carola Sampson

Chapter 8: Opening the treasure chest: Differentiation for young  
children who are gifted 142
Caterina Murphy

Chapter 9: Talking together: Supporting gifted children and positive 
transitions to school 163
Monica Cameron and Valerie Margrain

Chapter 10: Liam’s story: At risk of underachievement 181 
Carola Sampson

PART 4: POSSIBILITIES FOR EMPOWERMENT
Chapter 11: Supporting the advocates of young gifted children:  

Weaving connections and inspiration  200
Valerie Margrain and Jo Dean



viii

Author biographies 217
Appendices 222

Appendix A: Two models of giftedness 223
Appendix B: Characteristics of giftedness in the early years 224
Appendix C: Peer nomination form for use with 3- and 4-year  

old children 226
Appendix D: Parent reflection statements 227
Appendix E: Play patterns of young children who are gifted 228
Appendix F: Myths and responses: Gifteness in the early years 230
Appendix G: ‘Excitabilities’ and strategies 232
Appendix H: Differentiation, metaphor and practice  234
Appendix I: Applying a taxonomy to differentiation in the early years 235
Appendix J: Teacher reflective questions   236
Appendix K: School communication strategies valued by parents 237

Figures
Figure 1.1. Gagné’s Differentiated Model of Giftedness and Talent  

(DMGT) 5
Figure 1.2. Three-Ring Conception of Giftedness 6
Figure 5.1. Documenting the physical capabilities of a young toddler 78
Figure 5.2. Jackson’s teachers support literacy skills and technology  

interests  81
Figure 5.3. Jackson’s parents share his interests from home with his  

teachers  82
Figure 5.4. Dereck’s intense interest and understanding of Māori legends 86 
Figure 5.5. Dereck learning about the legend of the stingray 88
Figure 5.6. Emma shares her interest and knowledge of plants 91
Figure 5.7. Showing a strong sense of creativity 93
Figure 5.8. Developing a plan for Emma 96
Figure 5.9. Demonstrating the concept of distance 98
Figure 6.1. Becoming fearless in supporting gifted children:  

an illustrative model 119
Figure 10.1. Gagné’s Differentiated Model of Giftedness and  

Talent applied to Liam 191
Figure 11.1. Children role-playing the story of The Three Billy  

Goats Gruff 213
Figure 11.2. Textile board created by children in a kindergarten 213
Figure A.1. Gagné’s Differentiated Model of Giftedness and Talent  

(DMGT)  223
Figure A.2. Three-ring Conception of Giftednes 223



ix

Tables
Table 4.1. Dispositions and curriculum connections 65
Table 7.1. Excitabilities and support strategies 138
Table 8.1. Differentiation, metaphor and practice connections 147
Table 8.2. Bloom’s Taxonomy applied to young children and  

zebra learning 158
Table 9.1. Teacher communication strategies valued by parents  168
Table 11.1.  The child’s questions connected to considerations for  

gifted education in the early years 204
Table 11.2. Four national gifted education organisations and selected  

aims 207
Table F.1. Common myths about giftedness in the early years, with  

suggested responses 230
Table G.1. ‘Excitabilities’, behavioural indicators  

and useful support strategies 232
Table H.1. Differentiation, metaphor and practice connections 234
Table I.1.  Bloom’s Taxonomy applied to young children and  

zebra learning 235
Table K.1. Categorised school communication strategies valued  

by parents 237

Index 238




